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Using Stakeholder Recommendations to 
Improve Learning: Involving the School 

Community in Researching Practice 

Anthony Stanley, Wendi Beamish, & Fiona Bryer 
Griffith University 

he Triennial Review process is a 3-year strategic planning and reviewing cycle for all 
government schools. At one Queensland state primary school, a leadership team reviewed 
School Opinion Survey staff responses in order to identify issues that key stakeholders 

considered likely to improve learning outcomes. From this survey information, the leadership 
team constructed eight probe questions. A study of 40 key stakeholders of this school collected 
and analysed recommendations for changes to school practice using these probes. At the 
beginning of a 2-day seminar on shared visioning, key stakeholders used classic brainstorming 
and 10/4 voting methodologies to elicit and prioritise recommendations for practice change. Two 
consultants and the school principal, who facilitated this seminar, identified four themes from the 
key stakeholder responses to the probe questions. They were learning relationships; balance in 
the lives of all; curriculum basics; and observations. In order to further investigate each of these 
themes, the leadership team organised groups that combined parents and staff. 
Recommendations for change were considered in terms of their alignment with data in related 
literature, with considerable association being identified.  

School planning processes 
The strategic vision for Queensland education, State Education–2010 (Department of 
Education, 2002a), provided general direction to the Cannon Hill State School (CHSS) 
as it undertook its 2004 Triennial Review (Department of Education, 2002b). The last 
3-year cycle of educational practice of CHSS used an action learning framework 
(Cherry, 1999) to analyse and plan the next cycle in the context of localised needs and 
conditions. Such a framework has been frequently used to (a) clearly identify school-
based problems worthy of investigation, (b) identify the influences on those problems, 
and (c) design, implement, and reflect upon action until the problems are addressed 
(Kemmis & Mc Taggart, 1990).  

The triennial review brought together five groups of key stakeholder to build a 
shared commitment to this review: (a) principal and deputy principal, (b) class teachers, 
(c) specialist teachers, (d) teacher aides, and (e) parents. The principal was required to 
apportion the responsibility to plan, monitor, and measure practices related to student 
performance with the class and specialist teachers (Department of Education, 2002b; 
Epstein, 2001; Fullan, 1993). These stakeholders were expected to encourage teacher 
aides and parents to join them in decision making about educational practice. Teacher 
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aides have a role in implementing curriculum. There is comprehensive evidence in the 
literature that increased parental involvement improves student learning outcomes 
(Decker & Decker, 2003; Epstein, 2001; Kameenui & Carnine, 1998; Maeroff, 1993). 
The challenge was to develop and embed the contributions from parents into educational 
practice, while the principal and teachers continue to maintain responsibility for ensuring 
these practices have a clearly articulated focus.  

We want to distribute power and authority and yet we also want to improve control and 
coordination. We want organizations to be more responsive to changes in their environment 
and yet more stable and coherent in their sense of identity, purpose, and vision (Senge, 
Kleiner, Roberts, Ross, & Smith, 1995, p. 17) 

Stakeholders' contributions to school planning  
An ethos of shared decision making among key stakeholders provided a foundation for 
the involvement and relationship building amongst other stakeholders of CHSS (Fullan, 
1993). Most notably, over a 6-year tenure, the school principal demonstrated her belief in 
utilising contributions from stakeholders in facilitating rather than coercing management 
of the school (Epstein, 2001; Fullan, 1993; Maeroff, 1993; Roffey, 2002; Smyth, 1993). 
Seven innovations have shown her emphasis on establishing learning communities that 
enable decision making to be shared across CHSS stakeholders. 

1. Teachers negotiate their own professional development by discussing proposals 
with the principal. Alignment with the annual performance review priorities is 
the criterion on which proposals are judged (Caldwell &Wood, 1988; Maeroff, 
1993). 

2. Fortnightly team meetings of six teachers share case studies of individual 
students and seek guidance from their colleagues (Fullan, 1993; Roffey, 2002). 
These meetings form the foundation of professional working relationships at 
CHSS. 

3. Volunteers, mainly parents who are able to assist in classrooms, participate in a 
month-long forum developed by teachers with the support of the principal. 
These interactive forums have pursued parent and community involvement in 
classrooms (Decker & Decker, 2003). 

4. A marketing committee has been established with equal representation of 
teachers and nonstaff members. This committee developed, for example, the 
concept of an annual open day. Members of the school community provide 
presentations on the strengths of the school to potential students and their 
families. 

5. Presentation days are designed to share and celebrate learning from integrated 
units with the broader community. Emphasis has been placed on literacy and 
numeracy learning to solve real life problems (Decker & Decker, 2003; Epstein, 
2001; Hornby, 2000; Kameenui & Carnine, 1998; Maeroff, 1993). These unit 
investigations constitute the core curriculum of the school. Philosophical 
discussion, peer support, and responsible thinking techniques are explicitly 



Using Stakeholder Recommendations to Improve Learning 

 121 

taught to embed individual and shared problem solving and other thinking skills 
into learning experiences. 

6. Portfolio assessment is used to share information with family stakeholders about 
the multiple aspects of student learning (Anthony, Johnson, Mickelson, & 
Preece, 1992). A variety of assessment techniques are employed, with 
observation methods used to augment standardised testing.  

7. Staff and community welfare is well supported with several social events across 
the year. This practice respects the balanced life that all school community 
members require. The motto of CHSS, Nothing Without Work, is not a 
derivation of the All Work and No Play adage.  

The contribution of other stakeholders (cleaners, facilities manager, office clerical 
staff, volunteers, non-parent community members) to social events of the school has 
helped to build the positive ethos at CHSS.  

Building on contributions to school planning 
The key stakeholders of CHSS were generally supportive of school practices that focused 
on joint decision making, as shown by their contributions to the seven initiatives. Parents 
had accepted teachers' invitations to work collaboratively both inside and beyond the 
classroom and wanted to be involved in planning the future of the school (Epstein, 2001; 
Kameenui & Carnine, 1998). Evidence from the last three school opinion surveys of 
CHSS showed that, while most staff was "satisfied" with relationships, few were "very 
satisfied." In particular, communication among the staff and feelings of having too much 
to do, have been identified. These relationship issues revealed in the School Opinion 
Survey (Department of Education, 2002b) posed a possible barrier to the evolution of 
joint decision making unless addressed. Appendix 1 presents an outline of the school 
opinion survey process.  

The principal focused the attention of teachers on shared visioning for several years 
in responses to these concerns of communication and time. In her graduate research, she 
investigated claims that shared visioning offers organisations the ability to create time for 
joint decision making by removing tasks from the workloads of employees that did not 
align with the shared vision (Epstein, 2001; Fritz, 1999; Senge et al., 1995). 
Unfortunately, few sources provide details about how to initiate shared visioning to 
accommodate the specific dynamics of a primary school. The key stakeholders of CHSS 
(principal and deputy principal, class teachers, specialist teachers, teacher aides, and 
parents) had agreed to adopt a shared vision approach to school management. A 
practical model needed to be located.  

In September 2003, the principal attended the Maximizing leadership capacity within 
your school: How do we coach people for leadership workshop in Brisbane presented by 
Dr John Edwards, the managing director of Edwards Explorations and an adjunct 
professor of education at the University of Queensland. At the workshop, he offered to 
support two Brisbane schools in the shared visioning process. Dr Edwards engaged a 
colleague, Bill Martin, experienced in using this process in several American schools, but 
most extensively at Bleyl Junior High in Texas and Munroe High School in Michigan. 
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Dr Edwards and Mr Martin established a working relationship during a $500,000 US 
federal government Small Learning Community Grant. The principals engaged the two 
consultants to run an introductory day-long seminar on the shared visioning approach in 
October 2003 and to facilitate 2 days of shared visioning activities in June 2004, with the 
consent of school staff and the Parents and Citizens Association executive of CHSS. 
These activities took place at the school during pupil-free days. 

Preparation for the collaborative school planning  
The overall process for the collaborative school planning process was to elicit 
contributions from key stakeholders that would be used to formulate the first drafts of a 
shared vision and to undertake direct action research tasks throughout a triennial review 
cycle over 2 days in 2004. At the October 2003 seminar, Dr Edwards explained the 
shared visioning approach to staff, including some office staff who were also parents. 
The approach focuses the community on a common goal articulated in a "vision 
statement", a draft of which is composed early in the process. Contributions from all 
stakeholders involved in the process are used to shape this draft. According to "systems 
thinking" principles underlying this approach, an organisations can improve its 
performance by directing the thoughts and actions of its membership in a shared 
direction (Fritz, 1999; Senge et al., 1995). Businesses operate in decreasing levels of 
influence: (a) shared vision, (b) mental models, (c) structures, (d) patterns of behaviour, 
and (e) events or actions. Hence, adjustment to a higher shared vision level best 
facilitates long lasting change.  

Following the preparatory day, a leadership team met in June 2004 to plan the 
procedures for the shared visioning activities for 2 consecutive seminar days. 
Information about communications and relationships from previous school opinion 
surveys seemed a logical starting point. They used a 10/4 voting technique explained by 
Dr Edwards (J. Edwards, personal communication, June 28, 2004) in order to reduce 32 
concerns identified by the principal from the last three annual school opinion surveys to 
a manageable number of 8 probes. These probes would be used in subsequent activities 
to organise and prioritise information elicited from the key stakeholders using the classic 
brainstorm technique (Owen, 1992).  

The 40 key stakeholders who participated in the six tasks over the two days 
comprised a deputy principal (n = 1), class teachers (n = 12), specialist teachers (n = 7), 
teacher aides (n = 8) and parents (n = 12). The parents attended voluntarily, whereas the 
staff was expected to attend for 2 of the "pupil free" days in their working year. The two 
consultants and the principal formed the organising team. They did not participate in the 
seminar activities. Dr Edwards led the introduction to the six seminar tasks. 

Day 1 seminar procedure 
1. Eliciting and prioritising stakeholder contributions to eight probes in groups of key stakeholders 
Each key stakeholder was allocated to one of five groups and then moved to separate 
rooms around the school. One member from the leadership team facilitated the activities 
for a group of key stakeholders who worked on eight probes. The key stakeholders were 
seated in a circle. Two procedures, classic brainstorming and 10/4 voting procedures, 
were followed for each of the probes. Each probe was planned to take 40 minutes. 
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In classic brainstorming, the facilitator stressed that this method of elicitation does 
not permit discussion during the process, to prevent the domination of decisions by one 
or two members of the groups. Each key stakeholder offered a contribution for each 
probe, until all members "passed" in succession. The exact wording of all contributions 
was recorded and placed for easy viewing by all key stakeholders. The author of each 
contribution was asked to clarify or merge contributions as required.  

In 10/4 voting, each key stakeholder in clockwise succession distributed 10 votes 
among the contributions across three rounds of voting. A recorder used tally marks to 
record the number of votes that each contribution received. After the three rounds of 
voting, the recorder totalled the vote score for each contribution. The three, four, or five 
contributions that received most votes were circled. In determining exactly how many 
contributions to circle, the facilitators were advised to look for the first distinctive gap in 
voting patterns. One of the key stakeholders delivered the sheet of contributions to the 
organising team, who were located in a centrally positioned room.  
2. Prioritising stakeholder contributions by individual key stakeholders 
After lunch, each key stakeholder was provided with a booklet that listed the priorities 
from each of the five groups' contributions to the eight probes. Key stakeholders were 
asked to move back to the room where they participated in the group tasks to engage in 
individual reflection about the prioritised contributions. They were required to distribute 
10 votes among the contributions from any one probe. Each key stakeholder completed 
voting and handed the booklet back. The facilitator and two helpers then tallied the 
number of votes allocated to each prioritised contribution by the key stakeholders in that 
room. These votes were recorded on a document marked "Master" and handed back to 
the organising team.  
3. Formulating the first shared vision statement from key stakeholder contributions 
Overnight, each of the organisers used the terminology of the prioritised contributions 
from the individual reflection tasks to compose a draft of the "first shared vision 
statement, June 28, 2004" for CHSS. In this process, the most voted for contributions 
for each of the eight probes were first considered. These contributions provided a 
structure for the paragraphs of the first drafts of the shared vision. Table 1 presents the 
three most voted key stakeholder contributions for each of the eight probes. The leading 
sentences in each paragraph in these drafts typically included most voted for 
contributions. The essence of contributions that received less votes was weaved into the 
detail of paragraphs. When two contribution statements clearly disagreed (e.g., "no 
homework" and "value homework" or "zero tolerance of unacceptable behaviour" and 
"give them responsibility"), the most voted for contribution was included.  
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Table 1 
Day 1 results of contribution prioritising by individual key stakeholders for each probe  

PROBES (THREE MOST VOTED CONTRIBUTIONS)  THEMES FOR ACTION RESEARCH 
1. What must our teachers demonstrate so that our students have a love of lifelong 

learning? 
I Demonstrating lifelong learning themselves (Decker & Decker, 2003; Epstein, 2001) 
II Giving the children a sense of belonging (Gascoigne, 1995; Hornby, 2000) 
III Teaching what is required that gains students' attention (Decker & Decker, 2003) 

 
 
Basics 
Basics 
Basics 
 

2. How can we structure our school and programs so as to get the best from each of us? 
I Time to teach rather than spending time on peripheral activities (Epstein, 2001)  
II Opinions are valued, and we feel comfortable expressing them (Senge, et al., 1995). 
III Full-time teacher aide in each early childhood room 

 
Balance 
Basics 
Basics 

3. What benefit do we expect from parent and community involvement in our school? 
I Parents and teachers working as partners towards educating children (Hornby, 2000) 
II Shared language and understanding (Decker & Decker, 2003; Hornby, 2000) 
III Students perceive school to be important–attitude (Decker & Decker; Hornby). 

 
Relationships 
Relationships 
Relationships 

4. What are the best ways to ensure higher level thinking and deep learning by our 
students? 

I Linking learning experiences to real life so that they are relevant (Epstein, 2001) 
II Ensuring students have thinking skills and tools to apply to situations (Cam, 1995) 
III Providing quality professional development for teachers (Fritz, 1999; Maeroff, 1993) 

 
 
Basics 
Basics 
Balance 

5. What are convincing data for use for student achievement, progress, and learning?  
I Personal observation (Decker & Decker, 2003) 
II Comparisons against results to measure individual growth (Decker & Decker, 2003) 
III Students' level of engagement and on-task behaviour 

 
Observation 
Observation 
Observation 

6. What are the best ways to ensure that each of us has a balance in our lives? 
I Develop a supportive network (Decker & Decker, 2003; Epstein, 2001) 
II Ask: "Why are we doing this?" If there is no good answer…don't do it. 
III Value out-of school commitments and responsibilities (Decker & Decker, 2003) 

 
Balance 
Basics 
Relationships 

7. What are the major skills needed to be an effective team member at CHSS? 
I Adaptability and flexibility (Maeroff, 1993) 
II Communication skills (Epstein) 
III Collaborative work as team player (Fritz, 1999; Maeroff, 1993; Senge, et al., 1995) 

 
Balance 
Balance 
Relationships 

8. What are the best ways to positively influence students' development as resilient, 
respectful, and responsible young people?  

I "Zero tolerance" of unacceptable behaviour (Forde, 2003) 
II Manners (Forde, 2003) 
III Climate that fosters those skills (Forde, 2003) 

 
 
Basics 
Basics 
Relationships 
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4. Formulating themes for action research from key stakeholder contributions 
Before the seminar tasks commenced the next day, the organisers met to discuss themes 
that had emerged for the individual reflections of the key stakeholders to the eight 
probes. Table 1 links each of three most voted key stakeholder contributions to the four 
research themes that were identified: (a) basics, (b) observation, (c) relationships, and (d) 
balance. In accordance with action research methodology, these identified concerns of 
the key stakeholders would guide action research tasks for the next triennial review cycle. 
The organisers would present these themes for discussion with the key stakeholders on 
Day 2 of the seminar.  

Day 2 seminar procedure 

5. Formulating the second shared vision statement 
On Day 1, each key stakeholder had rated the prioritised contributions to probes about 
eight issues of importance at CHSS in individual reflection tasks. At the start of the 
second day, the stakeholders were handed these results. They also received the three 
drafts of the "first shared vision statement, June 28, 2004" that the facilitators had 
composed from the individual reflection task feedback. The stakeholders were asked to 
revise each draft using standard editing conventions. They were asked to ensure that the 
drafts captured each of the prioritised contributions as they edited. The organising team 
then reworked the drafts from this stakeholder feedback to produce a single draft of 
"second shared vision statement, June 28, 2004" before the end of the day. The 
stakeholders were informed that they would repeat similar editing processes every month 
until only a few adjustments were provided in feedback.  
6. Organising groups to investigate the four research themes 
The key stakeholders were then presented with a list of four themes for action research 
that the organising team believed summarised the main action priorities that emerged 
from the stakeholders' contributions to the group and individual reflection tasks. Table 2 
provides details of these themes. The stakeholders were provided with several minutes to 
consider if there were adjustments that should be made to these themes. No alterations 
were suggested. Dr Edwards then explained that the facilitators for the brainstorming-
and-prioritising sessions, the principal, and deputy principal, would constitute the 
"Leadership Team" that would steer future exploration on the four themes for action 
research. The stakeholders were then asked to volunteer to be involved in investigating a 
theme for action research if they had a passion for that topic. Involvement was voluntary 
for parents and nonteaching staff and most accepted this invitation. Each teacher was 
expected to take part in one of the thematic investigations. After lunch, the leadership 
team allocated members in order to ensure a balance of class teacher, specialist teachers, 
teacher aides, and parent stakeholders in each of the four thematic investigation groups. 
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Table 2 
Four themes for action research 

BASICS 
in developing Cannon Hill State School 

A love of learning 
Respect 
Self-responsibility 
Good manners 
Confidence in the real world 
A rich range of thinking skills 

OBSERVATION 
of children and learning 

How can we observe in ways to best promote 
learning and to develop valid assessment of where 
each child is at now and where they are capable of 
moving forward to? 
How can we best record this data and make it 
available and useful for teachers, students, and 
parents? 
Self-assessment and peer assessment is included 
for both students and staff.  

Learning RELATIONSHIPS 
with students, parents, teachers, 

and the community 

How do we broaden and enrich learning for all 
involved, through these partnerships? 

BALANCE 
in the lives of students, staff, and parents 

Balance- workloads, teamwork, valuing family life 
for all of us, "cutting out crap", setting priorities, 
good communication systems, and support 
structures focusing on activities that contribute to 
positive student learning and rich professional lives 
for staff 

Results 
The first author collected informal feedback from stakeholders during casual 
conversations in the six seminar activities. The stakeholder group appeared to value the 
brainstorming technique as a way to elicit their thoughts. They were eager to address 
issues that had been gathered from previous school opinion surveys and to build upon 
this information to improve practice. The key stakeholders recognised the importance of 
their contributions and realised that their input would be used to shape the first draft of 
the shared vision as outlined in "Activity 5: Formulating the second shared vision 
statement." The 10/4 voting procedure was also respected. Several of the teachers were 
heard to explain ways that they could adopt this technique to assist decision-making tasks 
in class problem solving sessions where multiple solutions to a dilemma needed to be 
considered. Table 1 presents the three most voted key stakeholder contributions for each 
of the 8 probes and links each to one of the four themes for action research. Three 
noteworthy connections highlight the stability of this data set.  

First, each of these contributions is related to one of the four research themes. The 
organising team encompassed the priorities of the key stakeholders in their compilation 
of these four themes. The "second shared vision statement, June 29, 2004, is provided in 
Appendix 2. This version included adjustments from the first edit by key stakeholders 
that was conducted on Day 2 of the seminar. Each sentence of this document is also 
linked to a theme for action research. Clearly, contributions of the key stakeholders have 
informed the shared vision and research theme products.  
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Second, each of the "Three Most Voted Contribution" and "Research Themes for 
Action Research" statements relates to recommendations in the literature. Therefore, the 
priorities of CHSS community align closely to contemporary thinking and best practices. 
Table 2 shows the links to the literature for each of the contribution statements.  

Third, there is considerable linkage between key stakeholders priorities, shown in 
Table 1, and the structures and practices already in place that were provided in the 
Stakeholders' contributions to school planning section. For example, community 
partnership building and observation appear on both lists. Key stakeholders sensed that 
the refocusing of practice likely to emerge from the triennial review would be able to 
identify and remove current activities peripheral to the shared vision, in order to create 
time for investigation of the four themes for action research. The shared visioning 
process had provided direction for current practices and suggested some new procedures 
to be assimilated into this framework. 

Conclusion 
Shared visioning is an approach to critical reviewing and planning educational practice. 
This initial study into local practice has demonstrated how one trial of this shared 
visioning approached requirements for a triennial review. Participatory processes were 
used to refine school opinion survey data on 32 issues to eight probes. Key stakeholder 
contributions elicited from these probes were used to construct the first two drafts of a 
shared vision and four summative action research themes that would guide educational 
practice. This process produced promising results for the school's planning processes. It 
provided a framework for key stakeholders to offer contributions that would focus the 
direction of CHSS for the next 3 years while further enhancing current effective home-
school interactions.  
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Appendix 1 School Opinion Survey 
 

The Destination 2010 document details "key performance measures" and 
"performance indicators" that all Queensland state schools are expected to meet 
(Department of Education, 2002b, p. 6). State schools are required to use the 
standardised School Opinion Survey to complement localised methods of reflections 
on practice (Department of Education, 2002b). All permanent school staff and a 
sampling of parents reflect on the effectiveness of school-based practice using the 
school opinion survey each year. They respond to item statements that indicate 
whether they are "very dissatisfied", "dissatisfied", neither satisfied nor 
dissatisfied", "satisfied", or "very satisfied" with an aspect of school practice. 
Feedback from these surveys is used to inform practice through the action 
research process of plan, do, and reflect. 
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Appendix 2 Second Shared Vision Statement for CHSS, June 28, 2004 
TEXT OF THE SHARED VISION RESEARCH THEMES
1. The children and teachers of Cannon Hill State school are identified by their love of 
learning. 2. Visitors walking into our classrooms are captured by the spirit of inquiry and 
by the enthusiasm children exude. 3. At Cannon Hill, we foster a love of lifelong learning, 
and our teachers lead by example. 4. They enjoy what they do, are adaptable, open to 
change, and flexible. 5. Collaboration and collegiality create a powerful professional 
learning team characterised by openness to change and effective communication on 
every level. 
6. Our communication system is driven by listening to and respecting others with empathy 
and understanding. 7. Our students each develop a rich set of lifelong learning skills as 
they progress through our school. 8. We use a variety of assessment tools to help 
students, teachers, and parents to monitor each child's individual growth on a continuing 
basis. 9. Our programs and results are benchmarked against "world's best practice". 
10. Our teaching programs are based on skilled teacher observation of student learning 
and on individual consultation with each student. 11. The structure of our school and its 
programs support the rich professional culture established by our teachers. 12. Time to 
plan, teach, and evaluate is protected and prized at Cannon Hill. Teachers' opinions are 
valued, and they feel comfortable expressing them. 13. Our programs are flexible and allow 
teachers room to move. 14. Every activity and event is aligned to our shared vision. 
15. Students have a sense of belonging and take responsibility for their learning.
16. Our students show enthusiasm, commitment, and a high level of engagement in 
learning. 17. Our teaching gains and keeps student interest. 18. Lessons are creative and 
engage the intellect and passions of students. 19. This practice is done through a focus 
on an understanding of the needs of each child. 20. Our teachers place the classroom in 
the context of the whole of life. 21. They create safe environments for children to feel that 
they can explore their own capabilities. 22. Teachers are provided with the in-class 
support they need to teach at the highest level. 23. Quality professional development is 
an integral part of our school life, as is a strong supportive environment. 
24. Ensuring students have a powerful repertoire of thinking skills to apply to any situation 
is a key goal of our curriculum. 25. We see children developing their abilities to think 
constructively and creatively through their engagement in solving real-life problems. 26. 
They read widely and experimentally with passion. 27. Students are introduced to the 
best thinking skills programs currently available, and we are constantly upgrading staff 
skills in this area. 28. We deliberately broaden student experience through exposure to 
different ideas and occupations. 29. This procedure develops the ability to utilise their 
knowledge in a range of contexts. 

30. We value balance in the lives of students, staff, and parents. 31. We value family 
responsibilities and out-of-school commitments. 32. Regularly, we ask: "Why are we 
doing this?" If there is no good answer, then we stop doing it. 33. We do not waste 
valuable time. 34. Priorities are established both at home and at school so that we know 
what is a reasonable working week for all of us. 35. We maintain a sense of fun and 
enjoyment in the way we work together. 36. We have systems in place to ensure that we 
focus on doing important work at an unhurried pace. 

37. Our parents, teachers, and community work together as partners in the education of 
our students. 38. The school curriculum is enriched by the unique environment, 
established through quality communication between our school and our community. 
39. As a result, our students value schooling and learning experiences provided.
40. Parents have a clear understanding of our school philosophy, how we do the things 
we do, and why we do them. 41. We see family as the primary educating force, and so 
we have no compulsory homework. 
42. The school climate encourages respect, resilience, and responsibility, and staff and 
student leaders model these qualities. 43. We teach and expect good manners and have 
"zero tolerance" for unacceptable behaviours. 44. Our students are taught to understand 
that confusion and frustration are crucial for learning. 45. They are encouraged to be 
courageous, to take risks, and to learn from failure. 46. We enjoy learning together.  
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